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AMD.G.

SAINT IGNATIUS COLLEGE PREPARATORY
ENGLISH DEPARTMENT

I. PHILOSOPHY, GOALS, AND OBJECTIVES

PREFACE: THE GRADUATE-AT-GRADUATION
AND THE ENGLISH DEPARTMENT

The philosophy that guides the English Department has, at one and the same time, preceded and been stretched by
the Graduate-at-Graduation document. The philosophy includes not only the obvious pursuit of knowledge of
subject matter, but also encompasses the humanistic and religious elements that are part of traditional Jesuit
philosophy. Specifically (though certainly not all-encompasasing), the Graduate-at-Graduation document has
implications for the English Department in that the St. Ignatius graduate:

( 6.) is developing a habit of reflection on experience;

(10.) has mastered the fundamental skills of language;

(12.) can read and summarize material at a level of a beginning college freshman;

(14.) is developing mastery of logical skills and critical thinking;

(15.) is developing greater precision in thought and expression, both written and oral;

(16.) is developing a curiosity to explore ideas and issues;

(20.) has begun to develop a general knowledge of central ideas;

(21.) is growing in appreciation of his/her cultural heritage;

(24.) has begun to develop a repertory of images of humankind as presented in literature...these exemplars
in their power to move the graduate to laughter or to tears are shaping in him/her a more
compassionate and helpful appreciation of the human community in its variety and potential;

(25.) is beginning to enjoy learning more about the world through the humanities;

(26.) is beginning to develop the critical consciousness which enables one to better evaluate the issues
facing contemporary man/woman and the various approaches to these issues;

(32.) is beginning to form a Christian conscience and evaluate moral choices and can reason through
moral issues with increasing clarity;

(59.) is beginning to confront some of the moral ambiguities imbedded in values promoted by Western
culture;

(63.) is becoming more willing in exercising his/her initiative, along with the courage to take a position
and make decisions, questioning what others accept as true...;

(64.) is beginning to show creativity in that he/she...recognizes patterns and makes connections of facts or
ideas.

The English Department's philosophy and its goals and objectives coincide with the instruments
that form the school's philosophy: the preamble to the JSEA and the Graduate-at-Graduation
document. They are also consistent with the school’s Expected Schoolwide Learning Results
(ESLRs), aiming to bring into being students who are (I) open to growth, (Il) intellectually
competent, (IIl) religious, (IV) loving, (V) committed to justice, and (VI) leaders in
collaboration.



STATEMENT OF PHILOSOPHY

The English Department at Saint Ignatius attempts to accomplish two major changes in the
students before graduation. Our first purpose is to enable the students to express themselves in
clear and precise prose. The second is to give them the critical skills necessary to understand and
interpret works of literature in narrative, poetic, and dramatic form. Our belief is that with these
two skills the graduates can present themselves for a college education able to engage in the
dialogue that is conducted there and to learn from the people and texts that they will encounter in
college. Yet, we are also a religious institution; therefore, our desire is not only to prepare
students to compete successfully in college, but also to provide the learning environment which
will also give them the values to make good, personal judgments. For these reasons we present
reading assignments which are of lasting human value and which are predicated on the ultimate
judgment that the human is of inexpressible worth. This worth is specifically perceived in the
quality of hope that underlies the human imagination. Our department, therefore, is at once
concerned with both technical and transcendent values because we believe the human being is
given the responsibility for immediate and eternal relationships — relationships with the human
and the divine.

Hence, the goals of the English Department focus on language skills that become integrated with
values and views that transcend the skills of reading and writing themselves. Thus, as a
department we exist so that the students be able to:

1. read and enjoy many of the great expressions of human life which have become
classics of the imagination, works of lasting human value in all of literature (cf. The
Graduate-at-Graduation #s 10, 12, 21, 24, and 25; ESLR | & I1);

2. analyze literary works for structural and thematic devices so that the students become
aware of the writer's intent and the value of the work as an artistic expression (cf.
Grad-at-Grad #s 20, 25, 64; ESLR I);

3. reflect on their own experiences in comparison with the author's and to make
judgments on the truth of the theme and values presented (cf. Grad-at-Grad #s 6, 15,
16, 20, 26, 32, 59, and 63; ESLR | & I1);

4. think clearly and logically and articulate themselves in clear and controlled prose (cf.
Grad-at-Grad #s 14, 15, and 63; ESLR 1I);

5. demonstrate a working knowledge of grammar and its usage in their writing (cf. Grad-
at-Grad # 10; ESLR I1);

6. develop a working vocabulary appropriate for their level of writing (cf. Grad-at-Grad
#s 10 and 12; ESLR II).



Il. ORGANIZATION

DEPARTMENT STRUCTURE

The department is organized in the same pattern as the school: years one to four. All full-time
department members teach in more than one year, and all members meet with one another on a
department and year basis. These meetings are generally once a month (See appendices for the
calendar of meetings) and called by the Chair. Responsibility for an individual section is not
shared by more than one teacher. All teachers teach both literature and writing to their particular
sections.

DEPARTMENT CHAIR

The department chair is chosen through a vote of members of the department, approved by the
Principal, and delegated responsibility by the Assistant Principal for Academics for supervision,
curriculum development, and management of the department. Specific responsibilities are
outlined as follows:

Supervision and Professional Development: The chair shall:

- Act as a master teacher to new members of the department and visit their classes at
intervals appropriate for their induction into school methods and professional
efficiency. The interval shall range from weekly to monthly during the first year of
service;

- Visit classes of non-tenured faculty at least four times a year;

- Visit classes of tenured faculty at least once a year;

- Work in concert with the Faculty Development Board (Tenure Board) in the conferral of
initial and subsequent tenure periods for department faculty;

- Seek and recommend annual professional development activities to the entire
department or selected members.

Curriculum Development: The chair shall:

- Annually review the department handbook keeping course goals and objectives,
teaching schedules, book lists, department procedures, course descriptions, and grading
procedures; the chair should make sure each member of the department and the
Assistant Principal for Academics are given a current copy of the handbook by the last
teaching day of October;

- Annually review textbooks that are appropriate to department subject matter and call the
attention of the department to those texts which may be more compatible with course
goals and objectives. A department meeting in spring shall be used for textbook
review. Textbooks should be retained for at least three years without prior approval of
the Assistant Principal for Academics;

- Review the major developments in curriculum that occur nationally and within JSEA
and CORD in order to revise existing coursework when appropriate. Recommended
changes in coursework should be made to the Assistant Principal for Academics and
submitted with goals and objectives for proposed new courses no later than February;



- Annually deputize an enrichment beadle from among the members of the department,
who will seek and suggest enrichment exercises to the department (such as outside
speakers, field trips, and national media presentations);

- Suggest library acquisitions which would have significant and enduring value for the
core curriculum to the Head Librarian.

Department Management: The chair shall

- Set and chair monthly department meetings;

- Process departmental correspondence;

- Oversee the selection process for honors and A.P. enrollment;

- Manage the make-up, logistics, and scoring of the Junior Writing Exam;

- Consult on assignment of teaching loads;

- Consult on the selection of new members of the department and retention of current
members;

- Sit on the Academic Council,

- Provide liaison with other schools and professional organizations;

- Approve, collate, and place the annual department book order with the bookstore
manager;

- Prepare and submit the annual budget and then monitor monthly subsequent
expenditures;

- Solicit and recommend appropriate graduation awards when polled by the Graduation
Committee.

DEPARTMENT MEMBERS: SPECIAL DUTIES
Members of the department shall assist the chair in the following areas:

The department secretary shall record, publish, and distribute the minutes of the monthly
meeting. Copies of the minutes should be distributed to each member of the department as well
as the Principal, the Assistant Principal for Academics, the Director for Professional
Development, and chairs of other departments.

The grade level curriculum coordinator shall be responsible for setting and chairing level
meetings for the teachers at that level; these meetings shall be for the purpose of sharing
information and ideas regarding the English curriculum as well as assessing curriculum and
methodologies. In addition, the grade level coordinator will conduct any level specific
assessments such as the junior writing exam and the sophomore/freshmen writing assessments.



OBSERVATION

The department follows the school policy on observing individual teachers. At the beginning of
the year, the schedule of classroom observations is distributed to each department member and to
the Assistant Principal for Academics (See appendices for the schedule of visitations). After
these visits, a report is given to these two people, and a follow-up visit is scheduled with the
individual teacher. These visits are the most important parts of the observations because they
allow for a dialogue about the teacher's progress as a teacher and for discussion about the goals
that the individual had submitted for himself at the beginning of the year.

TEXTBOOK SELECTION

While the Chair is ultimately responsible for this process, no textbook is ever chosen without
consulting each member of the department that will be teaching the text. The textbooks include:
1) a writing and language usage text; 2) a basic literature text; 3) a vocabulary book, and 4) a
series of paperbacks. In all cases the books are integrated with one another so that the
paperbacks supplement the basic literature text, and the grammar and writing text allows for
student writing that analyzes the text or serves as a basis for a more experiential or journalistic
expression. The fundamental division of paperbacks is into two categories. The core is required
reading for all students in a particular year. The bank is optional reading that teachers may
choose for their classes or that the students may choose for their outside reading. A full list of
these texts will be found in the appendices.

COURSE DESIGNATION: HONORS AND REGULAR

In each year, courses are offered that are called honors and regular. The department also offers
Advanced Placement English in the senior year. The telling differences between honors and
regular courses are in the number of books that are read and in their inherent difficulty, in the
mode of instruction in the classroom, in the student initiative required, and in the number of
writing assignments and their increasing and various difficulty. Textbooks and paperbacks are
chosen in the honors courses for their specific and unusual ability to challenge the students'
reading skills and critical habits. A basic assumption is that honors students do not need such
strong motivation to read as regular students might; therefore, books are not chosen for their high
interest as a primary element. While regular students are required to read eight to ten
paperbacks, the honors students will likely read twelve to fourteen. The regular students write
four to six papers per quarter; the honors students write six to eight. In addition, the mode of
instruction in the honors classes differs from the regular classes. In all cases, students should be
involved actively in their learning, but in the honors classes more responsibility must be given to
the students. Such techniques as question-and-answer, frequent quizzes, group discussion,
student presentations, and in-class writing and reading assignments are more of a daily pattern in
an honors class because of their innate ability to create student involvement in their own
learning. Certainly these approaches to instruction can also be utilized effectively in regular
classes.



CRITERIA FOR HONORS ENROLLMENT

All students wishing to enroll in honors and A.P. courses in the English Department must apply
each year for admission to the program. This process requires an essay indicating the applicant's
over-all interest and aptitude for honors work, a report of the applicant's grades in the current
English course, and an assessment by the current English teacher of demonstrated writing
expertise, and demonstrated willingness to be an integral part of class discussion and other
collaborative class work on a regular basis. In addition, the applicant should have maintained a
3.0 GPA in his/her English courses and in the over-all course of study at Saint Ignatius. These
latter, however, can be supplemented by a high recommendation from the current teacher and/or
a particularly good application essay. For juniors applying for A.P. or honors English for the
senior year, the Junior Writing Exam score is also considered in their applications. Forms for the
desired course are made available to the students well in advance of the course registration sheet
in order to allow ample time to write the essay and submit it to the teacher for a recommendation.

THE WRITING FOLDER/PORTFOLIO

English teachers are to maintain a writing "portfolio™” for each student; this file will reflect the
student's accomplishments in the writing program. "Portfolios” will include all writing projects.
Once writing assignments have been evaluated and/or graded and returned to the student for
examination, re-writes, or whatever other use, the papers should be re-collected and filed in the
student's individual folder. During the course of the freshman, sophomore, and junior years, the
student shall "index" and "self-evaluate” the papers completed in that year (see the portfolio
cover sheet) to keep permanently in the portfolio. Teachers of seniors may opt to follow the
same process in their single-semester or year-long courses if they choose. These yearly folders
become a cumulative collection of each student's writing over his/her high school English career.

As each school year comes to a close, teachers shall ask their students to read through the writing
done that year, looking for examples of good and bad writing and citing specific passages.
Students will be asked to write a final self-assessment paper to include in their folders each year.
They should discuss where improvements have been made and where problems still persist.
They might look for such specifics as expanded vocabulary, more complex sentence structure,
greater insights into literary works, better developed arguments, more fully drawn characters, and
better use of detail.

All yearly writing folders will be stored in the English Center and will be returned to the students
at the end of the second semester of the senior year. Students should enjoy seeing the growth and
maturation in their writing abilities over the course of the year and years; teachers should find the
portfolios a helpful resource in identifying students' strengths and weaknesses in writing skills.



JUNIOR WRITING EXAMINATION

In the second semester of the junior year (typically in January), the English Department
administers a writing exam for all juniors. The exam is ninety minutes long and is meant to test
the students' ability to write a unified, coherent essay on a given topic. Each exam is read by two
members of the department who each assign the essay a score (See appendices for the Rubric for
Scoring the Junior Writing Exam). Students who fail the exam are required to take English 482:
Literature and Composition: Non-Fiction in the senior year. This course is intended to remediate
the deficiencies found in the exam. The course is given full college-prep credit, and must be
taken as one of the two semesters of senior electives required for graduation.

THE COMPUTER LAB IN THE ENGLISH CURRICULUM

Teachers are encouraged to use the Computer Lab as part of the writing component of their
classes — for actual writing and revisioning or for grammar and style exercises. There is no core
instruction or definitive syllabus for the use of the lab; teachers should mold the use of the lab to
the special needs of their students. Since the Computer Lab is open both before and after school
and because so many of our students have access to computers/word processors at home, the
English Department uses limited class meetings in the lab itself. Teachers use whatever time
they need to show students how they might best use this technology independently to the
betterment of their own writing skills.

THE ENGLISH CENTER

The English Center, located adjacent to Room 113, serves the dual purpose of a resource center
and a quiet place where a teacher can prepare classes or correct papers. Among the resources to
be found in the English center are literature study guides and critical analyses, supplementary text
books, standardized and department-generated book tests, audio-visual materials, professional
publications, and the computer carts. Teachers should sign-out materials they borrow and are
responsible for their return. Scantron materials are also available in the English Center; these
items are no longer available to individual department members in the Academic Center.

10



I1l. THE CURRICULAR PROGRAM

The English curriculum at St. Ignatius is designed to prepare students for college education. The
English Department offers a combination of core courses and electives that are sequentially
designed to challenge each student to his/her full potential.

The freshman year in English is specifically organized to allow the students to review whatever
grammar still needs attention and to offer literature that familiarizes them with its major forms:
novel, short story, poem, drama, and essay. The topics for writing this first year move from the
students' own experiences as the specific subject matter to their assigned literature as matter for
more analytic and critical papers. The writing program of the freshman year aims at enabling the
students to write coherent paragraphs and essays appropriate for this first year.

During the sophomore, junior, and senior years, the department develops the skills introduced in
the freshman year. The literature of the sophomore year stresses studying themes in literature,
the junior an historical and thematical approach to American Literature, and the senior an option
of several electives (Year-long courses: Advanced Placement; and single-semester courses:
Literature and Composition: Non-Fiction, Modern American Authors, Shakespeare, Mythology,
Fiction into Film, Dramatic Literature and Poetry, Women In Literature, Buring Illusions:
Exploraitons in American Culture, Nature/Nexus: An Interdisciplinary Approach). At all levels,
the students are offered the option of honors and/or Advanced Placement courses. Admission to
these courses is by recommendation of the currrent English teacher and is awarded on the basis
of desire and proven performance.

In the teaching of writing, the department also continues to refine, expand, and enhance the skills
learned in the freshman year. The complexity of the reading often determines the variety of the
writing. In sophomore year, the students are asked to write papers of three to five paragraphs by
the end of the year and to learn the basic elements of good transition and the principles of
coherence that make a longer paper a possibility. In the upper division, the students’ writing aims
at greater control over the expository essay and specifically at developing theses on literature. By
the final year of the program, the writing becomes almost exclusively analytic. In addition,
senior courses all include instruction in the process of writing the research paper or a term project
appropriate to the subject matter of the course.

11



FRESHMAN YEAR

ENGLISH 100

The purpose of Freshman English is three-fold: 1) to master certain grammatical material that
will aid in the discussion of composition, 2) to begin a systematic approach to writing, and 3) to
identify certain literary concepts in a variety of literary genres. To achieve these goals, English

100 presents the incoming students with a course of study that exposes them to the forms of
literature: the short story, non-fiction essay, poem, drama, and novel. Freshman English also
presents the students with various writing assignments that will start them on the process of

building a personal writing style. The subjects for these assignments move from the students'
own experiences to topics related to their reading, and the movement during the course of the
year is from narrative and descriptive writing to writing that is more expository in nature.

Writing assignments generally will progress from one-page papers at the beginning of the year to

longer essays at the end of the year. By the end of the course, the student will have written
approximately 16-20 papers in a variety of rhetorical modes including creative, descriptive,

narrative, expository,and literary analysis writing. The student will also have completed at least

one multi-paragraph expository essay.

ENGLISH 103H

The major difference between English 100 and English 103H is in the number of books
that are read and their inherent difficulty, in the mode of instruction in the classroom, in
the student initiative required, and in the number of writing assignments (generally 24-30)
and their increasing and various difficulty.

SPECIFIC OBJECTIVES: By the end of freshman year, the student will be able to

1) identify and define the essential features of the various literary genres: short story prose
essay, poetry, drama, and novel (cf. The Graduate-at-Graduation #s 10, 12, and 24;
ESLR 11);

2) comprehend the narrative in terms of plot, characterization, conflict, crisis, climax,
denouement, and resolution (cf. Grad-at-Grad #s 10, 12, and 24; ESLR II);

3) comprehend the poetic in terms of figurative language, imagery, sound, and meter (cf.
Grad-at-Grad #s 10, 12, and 24; ESLR 1I);

4) make some incipient judgments on the value of a literary work through analysis of its
elements (cf. Grad-at-Grad #s 14, 16, 26, and 63; ESLR I, II, & Il1);

5) recognize the basic parts of speech, parts of the sentence, and the various types of
phrases and clauses (cf. Grad-at-Grad #10; ESLR 11);

6) recognize and correct errors in agreement, verb form, verb tense, pronouns, modifiers,
fragments, run-ons, and basic punctuation in his/her own writing (cf. Grad-at-Grad #s
10 and 15; ESLR 1I);

7) given the opportunity of revision, write paragraphs of descriptive, narrative, and
expository natures that are unified, coherent, and free of grammatical error (cf. Grad-
at-Grad #s 10 and 15; ESLR I1);

8) expand his/her vocabulary to the point that he/she can actively use the words found in
the literature and vocabulary studies that are assigned (cf. Grad-at-Grad #s 10 and 15;
ESLR 11).

12



SOPHOMORE YEAR
ENGLISH 200

English 200 continues the course of study begun in the freshman year. Skills learned the
previous year are refined, expanded, and enhanced. Basic grammar is reviewed and new
material introduced throughout the year. The lower division writing sequence continues
with a review of paragraph writing, which leads into the year's emphasis on descriptive,
narrative, and expository essay writing. Students will write approximately 12-16 papers
in a variety of rhetorical modes. The writing becomes not only more formal, but
increased in length as well with students writing multi-paragraph expository essays by the
end of the first quarter. The reading of literature includes all the major genres: novel,
drama, poetry, short story, and essay; however, the study of literature shifts from an
organization by form to an organization by themes that reveal an insight into the human
condition.

ENGLISH 203H

The major difference between this honors course and the regular sophomore course is in
the number of books that are read and their inherent difficulty, in the mode of instruction
in the classroom, in the student initiative required, and in the number of writing
assignments (generally 4-6 additional essays per year) along with their increasing and
various difficulty.

SPECIFIC OBJECTIVES: By the end of sophomore year, the student will be able to

1) not only recognize the essential features of the various literary genres, but also see how
one theme can emerge from several types of literature (cf. The Graduate-at-
Graduation #s 14, 16, 20, and 64; ESLR I, II, V);

2) exhibit skills of understanding themes that relate to his/her own experience and toward
an appreciation of universal themes (cf. Grad-at-Grad #s 6, 14, 16, 24, 25, 32, 59, and

64; ESLR I, II, HI, IV, V);
3) compare and contrast works of literature (cf. Grad-at-Grad #s 10, 12, 14, 15, 16, and
64; ESLR I, V);

4) move from descriptive, narrative, and expository paragraphs to the three to four
paragraph comparison/contrast essay and finally into a good, clear five paragraph
essay — a paper that includes an introduction which also states the thesis, three
unified and coherent body paragraphs which develop the main idea, and a conclusion
based on that idea (cf. Grad-at-Grad #s 10, 14, and 15; ESLR II).

13



JUNIOR YEAR
ENGLISH 300

English 300 covers the literature of the United States from the Puritan Era to the present.
All the forms of literature which have been studied specifically in themselves during the
first two years are now studied as they emerge historically through the imaginative lives
of major U.S. authors. This course complements the study of American History, which is
also taken during the junior year. The students' writing aims at greater and greater control
over the expository essay and specifically at developing analytical theses on literature.
Students will write at least twelve papers during the year in various rhetorical modes
including the personal narrative (at least 1), the expository essay (at least 8), the synthesis
essay, the timed quick-write, and the creative composition. After consulting with their
teachers, students taking this course may opt to take the AP Language and Composition
examination. Both this course and the honors course prepare students to pass the Junior
Writing Exam taken in the second semester. Students who do not pass this exam with an
acceptable score must take Literature and Composition: Non-fiction during the senior
year.

ENGLISH 303H

English 303H fulfills all the goals of English 300 but requires the students to read several
more books and to write longer and more (approximately 20) papers. These papers
require a good understanding of the forms of literature in order that the students will be
able to formulate and support accurate, interpretative theses about the literature under
study. This honors course uses an advanced anthology. At the end of 303H students
usually take the AP English Language and Composition examination.

SPECIFIC OBJECTIVES: By the end of junior year, the student will be able to

1) gain a clear and thorough knowledge of the major periods in American literature, the
major figures of those periods, and the significant forms that the literature takes (cf.
The Graduate-at-Graduation #s 21 and 24; ESLR I, II);

2) see a clear relationship between American literature as literature and the nation's
values and self-conscious expression of those values from its beginning in colonial
times through its multi-ethnic and multi-cultural complexity of the present (cf. Grad-
at-Grad #s 14,16, 21, 32, 63, and 64; ESLR I, II, 1, IV & V);

3) write of that relationship and see how the various periods have produced elements of
fiction that are thematically similar across the various forms of literature (cf. Grad-at-
Grad #s 10, 12, 14, 16, 20, and 24; ESLR 11, 1, IV & V);

4) express him/herself in language and writing that match his/her insights (cf. Grad-at-
Grad #s 10, 15, and 63; ESLR | & I1);

5) pass the Junior Writing Exam (cf. Grad-at-Grad #s 10 and 15; ESLR I1).

14



SENIOR YEAR

The goal of the senior year is to present the student with electives that are of interest and
real personal challenge. In this final year of high school English, the writing becomes
almost exclusively analytic. The electives are divided into four areas: Year-Long
Courses, Focus on Individual Authors, Genres, and the Art and Act of Writing.

SPECIFIC OBJECTIVES: By the end of the senior year, all students — whether taking single-
semester or year-long courses — will have

1) established their own voice and style in writing, generating approximately 8-10 papers
per semester (cf. The Graduate-at-Graduation #s 10, 14, 15, and 63; ESLR 1I);

2) demonstrated the ability to write an expository paper appropriate for a college-level
audience (cf. Grad-at-Grad #s 10, 14, and 15; ESLR 11);

3) completed a standard research paper or some creative piece of writing appropriate to
the particular subject matter of their senior electives (cf. Grad-at-Grad #s 10, 14, 15,
16, 63, and 64; ESLR 1l & V);

4) expanded and enriched their knowledge of subject area of particular interest to them
through their study of forms, authors, genres, and/or the craft of writing (cf. Grad-at-
Grad #s 6, 10, 12, 14, 15, 16, 20, 21, 24, 25, 26, 32, 59, 63, and 64; ESLR I, II, llI, IV
& V).

The elective courses currently being offered by the English Department follow, arranged by area
and specific courses.

15



AREA | - YEAR-LONG COURSES
ENGLISH 403AP: Advanced Placement

This full-year course is intended for the seniors who qualify in two ways. First, they must
have the desire to sustain a high degree of effort throughout their senior year; second, they
must have the proven ability to do accelerated work. The course itself has two goals: 1)
to prepare the students to pass the AP exam administered in May of the senior year, and
2) to prepare them to take their place in a sophomore English class at whatever college
they choose to attend. The content of the course is divided into two major parts. The first
is the study of literature required by the AP exam. Here the students become familiar
with the novel, short story, poem, drama, and essay particularly in their historical
development. In the second part, the students work at perfecting their writing skills.
Here they do two separate kinds of practice: 1) that aimed at proficiency for the exam
itself, and 2) that aimed at proficiency in written expression for college-level audiences.
Admission to this course is by application, recommendation of the junior year teacher,
and approval of the chairman. English 403AP is the only senior English course in which
the 1.00 increment is awarded by the UC system.

SPECIFIC OBJECTIVES: By the end of the course, the student will be able to:

1. have a clear and experiential appreciation of the components of the written word in its
major literary and expository forms (cf. The Graduate-at-Graduation #s 6, 10, 12, 24,
and 25; ESLR | & 11);

2. attain a reflective skill in literary analysis which will allow him/her not only to do the
required analysis, but also to have a simultaneous awareness of the norms of criticism
used in that analysis (cf. Grad-at-Grad #s 10, 12, 14, 15, 16, 26, 32. and 59; ESLR II,

", v & V);
3. examine the impact of language choices in prose and poetry (cf. Grad-at-Grad #s 10,
14, and 64; ESLR I, 11, 111, IV & V);

4. write papers possessing a clarity and structure that represent the complexity of his/her
literary analysis (cf. Grad-at-Grad #s 10, 14, and 15; ESLR | & 11);

5. demonstrate the ability to conduct research and document sources in the writing of a
paper exploring the work of a particular author (cf. Grad-at-Grad #s 10, 12, 14, 15,
16, and 63; ESLR | & 1I);

6. pass the A.P. exam (cf. Grad-at-Grad #s 10, 12, 14, and 15; ESLR II).

16



AREA Il - FOCUS ON INDIVIDUAL AUTHORS

ENGLISH 430: Modern American Authors

This single-semester course offers no survey of American literature of this century; rather,
it will read selected authors more thoroughly instead of reading many authors slightly.
The class will share an in-depth study — the chronological discovery of the author's basic
style and themes, the relishing of unforgettable characters and quotable lines, the sense of
how biography relates to fiction, the value of reading the good (and the bad?) of the
author. Through reading, writing critical analyses of a number of works by a single
author, and discussion, the class will make contact with such classic modern American
writers as Flannery O'Connor, Ralph Ellison, Michael Chabon, Sharon Olds, and Richard
Russo.

SPECIFIC OBJECTIVES: By the end of the course, the student will be able to:

1. appreciate and enjoy literature through the process of discovering an individual author
and through stories and poems, reveal their personal view of the modern world (cf.
The Graduate-at-Graduation #s 6, 12, 16, 21, 24, and 64); (ESLR I, 11, IV, V, VI)

2. demonstrate critical thinking skills in using literary terminology to discuss and write
about literature (cf. Grad-at-Grad #s 10,12, 14, 15,16, 20, 26, 32, 59, and 64); (ESLR
1)

3. recognize literary elements that distinguish a particular work as being “modern” (cf.
Grad-at-Grad #s 12, 20, and 24); (ESLR 1I)

4. gain a sense of how biography relates to fiction (cf. Grad-at-Grad #s 14, 16, 20, and
64); (ESLR I, II)

5. write papers acceptable to a college-level audience, using the modern works as models
for their own writing (cf. Grad-at-Grad #s 10, 12, 14, and 15); (ESLR I, V1)

ENGLISH 440: Shakespeare

This single-semester course will try to demonstrate why so many people think
Shakespeare is "the greatest writer in the English language." The course will study
selections chosen to represent the major groupings of his work: tragedy, history, and
comedy as well as the sonnets. The class will explore the nature of tragedy and the
Shakespearean tragic hero; the concepts of action, character, and catharsis that underlie
tragedy; the characteristics of the tragic hero and the tragic flaw; and the death of the hero
as a component of tragedy in such plays as Macbeth, Hamlet, and King Lear. The realm
of comedy will include the happy ending and spiritual self-recognition in A Midsummer
Night's Dream. History and tragedy will meet in Richard Ill. The method of the class
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will include reading, acting, viewing, discussing, and writing about Shakespeare's works
and words.

SPECIFIC OBJECTIVES: By the end of the course, the student will be able to:

1. read and understand Shakespearean drama and poetry with a respectable degree of skill
(cf. The Graduate-at-Graduation #s 10 and 12; ESLR | & 1I);

2. more readily comprehend the complexities of Shakespeare's language (cf. Grad-at-Grad
#s 10, 12, 14, and 15; ESLR I1);

3. experience a Shakespearean play as both a literary work and a dramatic performance
(cf. Grad-at-Grad #s 6, 21, 24, and 25; ESLR I, II, IV, VI);

4. recognize the nature of tragedy and the Shakespearean tragic hero (cf. Grad-at-Grad #s

20, 24, 25, and 64; ESLR I, II, 111, IV & V);
5. recognize the characteristics of Shakespeare's comedy (cf. Grad-at-Grad #s 20, 24, 25,
and 64; ESLR I, 11, 11);

6. write critical papers based on close textual analysis that examine works studied in class
(cf. Grad-at-Grad #s 10, 12, 14, 15, 16, and 64; ESLR | & II);

7. demonstrate the ability to conduct research and document sources in the writing of a
paper related to Shakespeare and an aspect of his works (cf. Grad-at-Grad #s 10, 14,
15, 16, and 63 ESLR I & I1).

AREA 11l - GENRE
ENGLISH 410: World Literature (1410)

Grade Level — 12

Length — One Semester

Type of Course — Elective fulfilling eight-semester graduation requirement
Prerequisite — English 100 or 103H; 200 or 203H; 300 or 303H

Criteria for Enrollment — None

In order to better understand why we are what we are, this semester-long centers on the
cultural heritage and great sweep of not only Western civilization, but also the expanse of
Asian, African, and Latin American literature. The class work integrates literature (short
stories, drama, and poetry) with the discipline of philosophy in an attempt to see how the
human imagination has reacted to events in history. The semester’s study moves
historically and geographically through classic and contemporary literature from around the
globe — the Mediterranean, Continental Europe, Africa, the Far East, Latin America, North
America, and Great Britain. Composition in the course allows the students the opportunity
to analyze a broad scope of poetry, fiction, and drama from classic and contemporary works
and to develop their skills of expository writing.

SPECIFIC OBJECTIVES: By the end of the year, the student will be able to:

1. show a familiarity with literature and ideas which have been important in the
development of the Western tradition and with some of the works of non-Western
cultures as well (cf. The Graduate-at-Graduation #s 12, 16, 20, 24, 25, 32, and 59; ESLR
L IL 1L IV, V & VI);
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2. develop historical and cultural perspectives about literature and an appreciation for
diverse points of view (cf. Grad-at-Grad #s 14, 16, 21, 24, and 25; ESLR [, I & VI);

3. understand and appreciate literary styles and techniques (cf. Grad-at-Grad #s 10. 14, and
64; ESLR I & II);

4. respond personally and academically to literature in creative and expository assignments
(cf. Grad-at-Grad #s 6, 10, 12, 14, 15, 16, 24, 63, and 64; ESLR [, Il & V);

5. demonstrate the ability to conduct research and document sources in the writing of a
term project (cf. Grad-at Grad #s 10, 14, 15, 16, and 63; ESLR I & II).

ENGLISH 435: Women in Literature (1435)

Grade Level — 12

Length — One Semester

Type of Course — Elective fulfilling eight-semester graduation requirement
Prerequisite — English 100 or 103H; 200 or 203H; 300 or 303H

Criteria for Enrollment — None

Course Description — This course is designed to investigate various portrayals of women in
literature, film, and other media in order to learn how gender roles develop and change in different
historical, political, and cultural contexts. Through a study of diverse literary greats — Virginia
Woolf, Zora Neale Hurston, Kate Chopin, Rita Dove, William Shakespeare, Barbara Kingsolver,
and others -- we will examine the myriad images of women in literature. We will explore how
women have accepted, struggled against, and transformed traditional roles of daughter, sister, friend,
wife, and mother. This course involves critical thinking about contemporary issues and will prepare the
student for a college introductory composition class. The writing in the course will be both
expository and creative; we will react critically to the works we read, and we will continue to
develop our personal literary “voices.” The goal of the course is to broaden our understanding --
historically, socially, economically, spiritually -- of women, of men and women in relationships,
of the cultural forces that make “gender” such a compelling, interesting topic. This course
promises to be exciting and valuable to women and men; all are encouraged to join in the
adventure of “Women in Literature.”

SPECIFIC OBJECTIVES: By the end of the year, the student will be able to:

1. analyze, compare, and evaluate female authors, their works, their characters, their philsophies
and literary criticism related to the female literary tradition (cf. The Graduate-at-Graduation
#s 12, 16, 20, 24, 25, 32, and 59; ESLR I, II, V & VI)

2. understand some fo the cultural political, and social forces that have both encouraged and
inhibited women writers throughout the years (cf. Grad-at-grad #s6, 10, 15, 16, 20, 21, 24, 25,
26,59; ESLR I, I, 111, IV, V)

3. analyze connections between women in literature and contemporary gender issues,
showing openness to growth and personal self-discovery (cf. Grad-at-Grad #s 20, 24, 25,

and 64; ESLR I, I1, I, IV, V & VI);

4. read and participate actively in class by respectfully expressing ideas, asking questions,

listening to diverse opinions, and working effectively in cooperative groups (cf. Grad-at-

Grad #s 14, 16, 21, 24, and 25; ESLR L, II, IV, V & VI);
5. work towards developing a personal writing style in papers (cf. Grad-at-Grad #s 6, 10,
12, 14, 15, 16, 24, 63, and 64; ESLR II);
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ENGLISH 450: Mythology

What do Luke Skywalker of George Lucas' Star Wars and Shakespeare's Hamlet have in
common? They are both prototypical grailmyth heroes. This course will examine timeless
myths -- like the grail myth -- that serve as the foundation for humankind's cultural and
spiritual heritage. Using a broad and representative selection of myths from around the
world, the course aims to provide great enjoyment as well as insight into the origin,
function, and truth of myths. Toward these goals, the class will read and write about myths
that range from ancient Greek drama to 20th century myths and stories of American culture.
The course will focus on the structure of mythology and the recurring themes of adventure,
challenge, death, and resurrection. Each myth studied will be approached from a literary
point of view and a second, non-literary genre (such as film, opera, and art). The end result
should show that myths still live and breathe in contemporary art and literature -- as well
as within each student in the course.

Toward that end, the students will write extensively about the literature and art forms they
have studied as well as create an original myth of their own.

SPECIFIC OBJECTIVES: By the end of the course, the student will be able to:

1. To recognize and understand the basic myths of Greece, Rome, and other ancient cultures so
that students are better able to comprehend mythological allusions in literature, art, and
music produced throughout the ages; (cf. The Graduate-at-Graduation #s 6, 12, 14, 15,
16, 24, and 25; ESLR | & I1);

2. To investigate different theories that explain why myths are integral to cultures world-wide;
and to appreciate the similarities of myths from around the world that share characters,
themes, and the heroes’ pattern of experience; and to recognize enduring themes in works of
fiction; (cf. Grad-at-Grad #s 15, 16, 21, 24, 25, 59, and 64; ESLR I, 1l & 111);

3. To develop a personal writing style that demonstrates logical development of ideas, effective
transitions, and other elements of good writing; and to develop an awareness for the need for
revision in writing (cf. Grad-at-Grad #s10, 12, 14, 15, and 16; ESLR II);

4. To appreciate the relevance of literature to the world in which we live (cf. Grad-at-Grad #s
10, 15, and 64; ESLR I, I, II, IV, V & VI).

ENGLISH 460: Fiction Into Film

Course Description — Photographer Laszlo Moholy-Nagy writes: "The illiterate of the
20th century will be as ignorant of the camera as of the pen." This single-semester course
tries to create conscious and knowledgeable readers and viewers of film and adds a proper
balance to the study of fiction and film through the act of writing. Why see the film if
you’ve read the book? Why read the book if you’ve already seen the film? Fiction into
Film seeks to help the student see that literature and film go hand in hand by the nature of
their common narrative elements despite the differences in their delivery. To that end, the
student will use analytical skills in considering films and apply these skills to their work
with literature -- and vice versa. In the course of the semester, we will be studying works of
cultural, historical, and aesthetic significance, novels and their film adaptations such as
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Frankenstein, The Maltese Falcon, One
and The Silence of the Lambs. The writing component of the course will be largely
expository and in the form of critical papers discussing aspects of literary analysis and film
technique as found in the particular works as well as comparisons between the original
source and its screen adaptation.

SPECIFIC OBJECTIVES: By the end of the course, the student will be able to:

1. view a film actively (cf. The Graduate-at-Graduation #s 6, 14, 25, and 64; ESLR | &
1);
2. demonstrate familiarity with cinematic language and "grammar" (cf. Grad-at-Grad #s
10, 14, 20, and 64; ESLR I1);
3. recognize the different types of screenplay adaptations (cf. Grad-at-Grad #s 14, 20, and
64; ESLR 1I);
4. recognize the conventions of various genre films (cf. Grad-at-Grad #s 14, 20, 21, and
64; ESLR 1I);
5. analyze a scene utilizing a shot-by-shot analysis (cf. Grad-at-Grad #s 10, 14, 15, and
64; ESLR 1I);
6. analyze a frame utilizing a mise-en-scéne technique (cf. Grad-at-Grad #s 10, 14, 15,
and 64; ESLR 11);
. appreciate the richness and scope of the American cinema (cf. Grad-at-Grad #s 21 and
25; ESLR I, II, Il & V);
write papers analyzing various filmic elements as they contribute to the meaning of a
film (cf. Grad-at-Grad #s 10, 14, 15, 16, 63 and 64; ESLR I, lll & V);
. demonstrate the ability to conduct research and document sources in the writing of a 8-
10 page "auteur” research paper (cf. Grad-at-Grad #s 10, 14, 15, 16, and 63; ESLR I,
I, 1V & VI).
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ENGLISH 492: DRAMATIC LITERATURE & POETRY (1492)

Grade Level — 12

Length — One Semester

Type of Course — Elective fulfilling eight-semester graduation requirement
Prerequisite — English 100 or 103H; 200 or 203H; 300 or 303H

Criteria for Enrollment — None

Course Description — Offers students a journey through major innovative poetic and
dramatic works while asking students to create their own poetic and dramatic works on
contemporary themes as related to the works studied in class. Using Aristotle's Poetics as
the basis for form and structure, works will be chosen from Eugene O’Neill’sL o n g
Journey into Night to the lyric drama of Stephen Sondheim's Sweeney Todd.
Contemporary playwrights will include Tennessee Williams' Streetcar Named Desire,
Edward Albee's Who's Afraid of Virginia Woolf?, and Henry David Hwang's M. Butterfly.
Students prepare a final project including a portfolio and/or a dramatic presentation of their
own works.

SPECIFIC OBJECTIVES: By the end of the course, the student will be able to:
1. appreciate and enjoy poetry and dramas through the process of critical analysis,
discussion, and writing about the various forms and types of poetry (cf. The Graduate-
at-Graduation #s 6, 12, 14, 15, 16, and 64; ESLR II, V & VI);
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2. demonstrate the attainment of critical skills in literary analysis of myriad poems and
dramatic literature (cf. Grad-at-Grad #s 14, 15, 16, 24, and 64; ESLR |, I, V & VI);

3. write critical analyses of the genres (cf. Grad-at-Grad #10, 14, 15, 16, 20, and 64;
ESLR | & II);

4. venture creatively into the composition of various forms of poetry and drama ( cf.
Grad-at-Grad #s 15, 16, and 64; ESLR | & 1I);

ENGLISH 473: BURNING ILLUSIONS: EXPLORATION IN AMERICAN CULTURE

Grade Level — 12

Length — One Semester

Type of Course — Elective fulfilling eight-semester graduation requirement
Prerequisite — English 100 or 103H; 200 or 203H; 300 or 303H

Criteria for Enrollment — None

Course Description — Designed as a critical thinking and writing course for seniors, this
course investigates the evolution of the United States through social, cultural, economic,
and ideological lenses. Examination of the growth of American society and myths through
a diverse set of readings enables students to grasp the connections and struggles between
the powerful and the disenfranchised throughout American history. The readings
illuminate and deconstruct American cultural myths through a broad range of topics
(family, education, power, race -- and mediums such as fiction, nonfiction, music (jazz,
folk, rock, hip-hop) and film. By fostering intellectual independence essential to not only
critical thinking, but to becoming "men and women with and for others," this course
benefits and welcomes students of all backgrounds. Featured authors include Toni
Morrison, Maxine Hong Kingston, Cornel West, Tomas Rivera, and Malcolm X. Students
will engage in expository, creative, and autobiographical writing.

SPECIFIC OBJECTIVES: By the end of the year, the student will be able to:

1. examine the relationship between the mass media and American culture (cf. The
Graduate-at-Graduation #s 12, 16, 20, 24, 25, 32, and 59; ESLR L, I, IIL, IV, V & VI);

2. examine a diverse set of readings, music, and film to investigate and deconstruct
American cultural myths (cf. Grad-at-Grad 12, 16, 20, 24, 32 and 59; ESLR I, II, IV, V
& VI)

3. develop historical and cultural perspectives about literature and an appreciation for
diverse points of view (cf. Grad-at-Grad #s 14, 16, 21, 24, and 25; ESLR I, II & VI);

4. understand and appreciate literary styles and techniques (cf. Grad-at-Grad #s 10. 14, and
64; ESLR I & 1D);

5. respond personally and academically to literature in creative and expository assignments
(ct. Grad-at-Grad #s 6, 10, 12, 14, 15, 16, 24, 63, and 64; ESLR I, Il & V);

NATURE/NEXUS: AN INTERDISCIPLINARY APPROACH, INTRODUCTION

NATURE/NEXUS is an interdisciplinary program that explores connections in English and
Religion that we discover through the study and experience of nature. We study nature because
we are curious about it, and that leads both to a creative response (literature and art) and a
spiritual response (prayer, a feeling of connectedness to the divine, and the awareness of our
responsibility to be good stewards).

The program is open to seniors and asks them to take two courses -- English and Religious
Studies -- and to attend weekly field trips during school and two longer field trips. (Though there
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is some science involved, students will not be taking a science class nor will they receive science
credit.)

In the fall semester, students will receive one semester of credit in English; in the spring
semester, they will receive one semester of credit in Religious Studies. Those in the program
must enroll in the course for both the fall and spring semesters.

Who should take this course?

1.

Students who are willing to walk in the woods and on the beach and be involved in a close
interactive study of nature. Part of the course could involve, for example, beach cleanups and
planting native plants.

Students who are open to exploring their own spirituality through Ignatian meditation and

contemplation and through exposure to other traditions involving a spirituality of the earth.

Students who are ready for a challenging and rewarding interdisciplinary experience

involving academic study, hands-on exploration, reflection, and creative response.

NATURE/NEXUS: ENGLISH/RELIGIOUS STUDIES 456

Grade Level — 12

Length — One Year

Type of Course — Elective fulfilling one of eight-semester graduation requirement
Prerequisite — English 100 or 103H; 200 or 203H; 300 or 303H

Criteria for Enrollment — Concurrent enrollment in Religious Studies
counterpart course

Course Description — Students will read texts that examine the literary quest for meaning
through nature. Tentatively, such works include poems by Hopkins, Eisley, Roethke,
Kiethley, Bly, Olds, Oliver and Snyder; and longer works such as Aldo Leopold's A4 Sand
County Almanac, Farley Mowatt's Never Cry Wolf, Peter Matthiessen's Snow Leopard, and
Barbara Kingsolver's Prodigal Summer. Students will write poetry, short stories and essays
and keep a journal based on their own experience of nature as experienced through the
interior landscape of the mind and the exterior landscape of the natural environment.

SPECIFIC OBJECTIVES: By the end of the course, the student will be able to:

1. see how the disciplines of ecology, literature, and religious studies are inspired by and
related to each other through the study of nature (ESLR I, 1)

2. write of that relationship in essays, short stories, and poetry (ESLR I1)

3. learn critical skills that enable the student to apply the creative process to the student’s
own spiritual life (ESLR I, 111, IV & V)

4. appreciate the complex wonder of the natural workd, draw creative inspiration from
this appreciation, feel a sense of connection to God through nature, and engender a
sense of stewardship — of responsibility — as caretakers of the natural world (ESLR |,
I, 1, 1v, vV & Vi)
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AREA IV - THE ACT AND ART OF WRITING
English 482: Literature and Composition: Non-Fiction

This single-semester course aims at developing the essentials of good expository and
persuasive writing — the ability to generate, develop, and organize ideas. The course
will address and work through specific writing problems that stand in the way of effective
written expression. Students will be given ample opportunity to improve and refine
techniques of composition that will aid them in producing effective college-level papers.
This course is open to all seniors intent upon actively strengthening their writing skills
and is required for all seniors who did not pass the Junior Writing Exam.

SPECIFIC OBJECTIVES: By the end of the course, the student will be able to:

1. demonstrate a knowledge of the essentials of good expository writing (cf. The
Graduate-at-Graduation #s 10, 14, 15, and 16; ESLR I1);

2. read, write, and evaluate expository prose at the sentence, paragraph, and essay level
(cf. Grad-at-Grad #s 10, 12, 14, 15, and 16; ESLR 1I);

3. show familiarity with syntactic devices (cf. Grad-at-Grad #s 10, 14, and 15; ESLR II);

4. formulate paragraphs that interact in a larger body of writing (cf. Grad-at-Grad #s 10,
14, and 15; ESLR 1I).
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SUMMER READING

The summer reading assigned for the freshman, sophomore, and junior years is selected and
agreed upon within the department; teachers of the honors courses for these years may choose a
different book if they so desire. Each senior teacher shall select a reading appropriate to his
elective course. Students should be tested on the assigned material in some manner during the
second class meeting of the fall semester. The current list of those books assigned for summer
reading will be found in Core/Bank Curriculum list at the end of this handbook.
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IV. EVALUATION

METHODS OF EVALUATION

During the course of each academic year, it is imperative that the English Department faculty not
only evaluate their students in terms of their attaining the goals and reaching the objectives of a
course and of the department, but also examine those goals and objectives in light of the needs of
the students and current trends in educational thought.

Most of the responsibility for such curricular examination falls to the department chair, who
observes classroom instruction; sets forth curricular agenda for examination and discussion at
department meetings; interprets the results of A.P. exams, S.A.T. verbal scores, and
Achievement tests as indicators of accomplishment of student and department goals and
objectives; and keeps current with developments in such organizations as the J.S.E.A. and the
N.C.T.E.

Assessment of student progress and achievement within the English curriculum is accomplished
in several ways:

1. through testing that ranges from "pop™ quizzes to announced tests to midterm and
semester examinations;

2. through students' oral participation in class;

3. through projects and reports;

4. through teacher and student evaluation of writing assignments as set forth in the
procedures for keeping the writing portfolio;

5. through the Freshman Writing assessment and the Sophomore Writing assessment,
which gives a quantitative assessment of the individual student as measured against
his/her peers;

6. through the Junior Writing Exam, which tests the students' ability to produce a unified
and coherent essay within a timed setting.
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GRADES AND GRADING POLICIES

Grades are to be based on systematic and periodic evaluation which includes quizzes, tests,
homework, reports, projects, papers, and class participation as appropriate.

Each teacher should develop a grading policy that is clear, fair, and consistent. Grading policies
should be given to each student in written form during the first week of instruction. An “A”
grade reflects superior achievement of the course outcomes; a “B” reflects strong achievement of
the course outcomes; a “C” reflects minimum achievement of the course outcomes; a “D”
reflects deficient achievement of the course outcomes; and an “F” reflects failure in achieving
course outcomes.

GUIDELINES FOR TESTING AND EVALUATION

The department scale for grading aligns itself with the school norm and is as follows: A =90% -
100%, B = 80% - 89%, C = 70% - 79%, D = 60% - 69%. Grades are meant to measure the
students' performance against the items listed in the Course Description and Goals for each year.
Generally the course grade will be derived as follows: tests and quizzes = 40% - 50%; writing
assignments = 40% - 50%; oral presentations, class participation, and class preparation = 10% -
20%. Major tests should be announced, but quizzes and shorter tests may be given at the
discretion of the teacher. As part of the department's emphasis on the students' readiness to
participate in class, it is to be understood that all work is to be completed and submitted on the
due date; therefore, late work is unacceptable and should be penalized by a lowered grade to be
determined by the teacher.

MIDTERM AND SEMESTER EXAMINATIONS

The time allocated for the midterm exam is fifty (50) minutes; semester exams are seventy-five
(75) minutes long. Midterm exams are optional for the teacher to give at St. Ignatius. All major
exams administered by the English Department must include a major essay component in
addition to any objective-answer-type-questions.

Teachers are asked to give two copies of their semester exams to the Department Chairman no
later than the day on which the test is to be administered.

27



RUBRIC FOR SCORING THE JUNIOR WRITING EXAM

While this rubric is specifically designed for scoring the Junior Writing Exam, it provides a basis
for evaluating writing at any level; it includes descriptors of writing performance in the following
areas:

a) quality and clarity of thought in response to topic
b) support, development, and organization

c) syntax and command of language

d) grammar, usage, and mechanics

Score of 8: Strong
These papers are those of students who can clearly and eloquently express themselves. They may
have minor flaws, but represent superior writing. A typical essay in this category:

a) understands the situation of the topic and addresses the problem with a clear, insightful thesis
statement that is proven throughout the body of the essay; the writer takes risk in her assessment
of the problem.

b) includes compelling evidence and analysis that advances the thesis and builds a coherent,
organized argument; ideas are supported by apt reasons and well-chosen examples, and
transitions between paragraphs allow for a smooth progression of the paper; introduction grabs
reader’s attention and conclusion ties up loose ends, provoking further thought

c) uses an effective, fluent style marked by a variety of sentence structures and a clear command
of the language; striking words catch the reader’s eye; the writer takes risk with style and voice.

d) may have some flaws, but is generally free from errors in grammar, usage, and mechanics

Score of 6: Proficient

These papers also belong to students who demonstrate competence in writing. They may have
some errors, but they are not serious enough to significantly distract or confuse the reader. A
typical essay in this category:

a) addresses the topic with a thesis statement, but is less clear in its assessment of the problem or
in its solution to it; may treat the topic simplistically or repetitively, but shows depth of thought
in places

b) is adequately organized and developed, generally supporting ideas with reasons and examples;
uses some transitions between paragraphs; includes an introduction and conclusion, but they may
not draw reader in or tie up loose ends

c¢) demonstrates adequate use of syntax and language although in some cases sentences might be
wordy or display little sentence variety; uses some active verbs and strong word choice

d) may have some errors, but generally demonstrates control of grammar, usage, and mechanics
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Score of 4: Deficient
These papers belong to students whose writing requires remediation. A typical essay in this
category:

a) suggests confusion about the topic, neglects important aspects of the problem, and/or does not
include a thesis statement; demonstrates confused or simplistic thinking;

b) lacks focus and organization; provides simplistic generalization without support; ideas do not
follow one another; points lack reference to the overall purpose of their paragraph; uses few or no
transitions between ideas; introduction and/or conclusion are simplistic and could be more
engaging or clearer

c) includes poor vocabulary, poor sentence structure, wordy expressions, repetition of the verbs
“is” and “‘has.”

d) is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with
meaning

Score of 2: Weak
These papers belong to students who have fundamental problems with the language. A typical
essay in this category:

a) suggests an inability to comprehend the question or to respond meaningfully to the topic

b) is unfocused, illogical, or incoherent; is disorganized and undeveloped, providing little or no
relevant support; uses no transitions between ideas; lacks an introduction and/or conclusion

c) lacks basic control of sentence variety and vocabulary

d) has serious and persistent errors in grammar, usage, and mechanics that severely interfere with
meaning

Papers will be scored based upon how well they match the criteria outlined above. If a borderline
essay meets half the criteria of one category but fails in the other two areas, precedence will be
given to the criteria under “c” and “d” when assigning a score.

29



V. CURRICULUM-- CORE AND BANK

Revised September 2008

FRESHMAN

SUMMER READING

The Curious Incident with the Dog in the Nighttime, Mark Haddon
To Kill A Mockingbird, Harper Lee

TEXTS

Perrineds Literature
Arp and Johnson

Vocabulary for Achievement, Level 3
Great Source

Warrinerodos High School Handbook
Holt, Rhinehart

CORE READINGS

Julius Caesar, William Shakespeare )
Romeo and Juliet, William Shakespeare) Choose one

A Raisin in the Sun, Lorraine Hansberry

The Odyssey, Homer )
Oedipus, Sophocles) Choose one

BANK READINGS

Bless Me Ultima, Rudolfo Anaya

Of Mice and Men, John Steinbeck

A River Runs Through It, Norman MacLean
Animal Farm, George Orwell

Inherit the Wind, Lawrence and Lee

Twelve Angry Men, Reginald Rose

Merchant of Venice, William Shakespeare

The Chosen, Chaim Potok

I Know Why the Caged Bird Sings, Maya Angelou
A Midsummer Night's Dream, William Shakespeare
Macbeth, William Shakespeare

The Power Of One, Bryce Courtenay

The Canterbury Tales, Chaucer

Tale of Two Cities, Dickens
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SOPHOMORES

SUMMER READING & Films

Lord of the Flies, William Golding
Chocolat, Joanne Harris

Stand by Me, directed by Rob Reiner
Big Fish, directed by Tim Burton

TEXTS

Perrineds Literature
Arp and Johnson

Vocabulary for Achievement, Level 4
Great Source

Pocket Style Manual
Hacker

CORE READINGS
Othello, William Shakespeare
The Grapes of Wrath, John Steinbeck

A Separate Peace, John Knowles ) choose one
Catcher in the Rye, J.D. Salinger )

A Clockwork Orange, Anthony Burgess ) choose one
1984, George Orwell )

Joy Luck Club, Amy Tan ) choose one
House on Mango Street, Sandra Cisneros )

BANK READINGS

Speak, Laurie Halse Anderson

Cyrano de Bergerac, Edmund Rostand
Sonnets, Shakespeare

The Natural — Bernard Malamud

If Beale Street Could Talk - James Baldwin
Ordinary People — Judith Guest

Candide — Voltaire
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JUNIORS

SUMMER READING

Ragtime, E.L. Doctorow
1000 White Women, Jim Fergus

TEXTS
Literature of the United States, Copyright: S.1.C.P. )

Concise Anthology of American Literature, Prentice Hall ) choose one

Vocabulary for Achievement, Level 5
Great Source

Pocket Style Manual
Hacker

CORE READINGS

The Scarlet Letter, Nathaniel Hawthorne )
The Crucible, Miller ) choose one

The Adventures of Huckleberry Finn, Mark Twain

The Great Gatsby, F. Scott Fitzgerald

The Sun Also Rises, Ernest Hemingway )
The Old Man and the Sea, Ernest Hemingway ) choose one
In Our Time, Ernest Hemingway )

Native Son, Richard Wright

The Awakening, Kate Chopin )

A Pair of Silk Stockings & Other Stories, Kate Chopin ) choose one

BANK READINGS

Death of a Salesman, Arthur Miller

The Glass Menagerie, Tennessee Williams
Cat on a Hot Tin Roof, Tennessee Williams
Red Badge of Courage, Stephen Crane

1000 Pieces of Gold, RuthAnne Lum McCunn
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